
Chelsea LeValley
Teaching Artist Sample Curriculum
Monologues Class


Week 2 


Grades 6-12 (time allotments for about 6 students)


1 hour 

Learning Objectives:

1. Students will use action words and adverbs as tools to generate behavior that is reactionary as if responding to another person who is speaking through their text in a monologue.

2. Students will sustain 1-minute of dialogue without being interrupted with speech by a partner about a given circumstance.

3. Students who are listening rather than speaking will use the space in the room to move closer to or away from their scene partner in response to the dialogue. 
4. Students will speak to a spot on the wall as if it is a person responding silently to their monologue. 

Assessment Criteria:

1. Students are altering their physical body and voice inflection to match that of a chosen action word from the board and are able to switch from one action to another. 

2. ½ of the students are continuously speaking about a given circumstance, uninterrupted.

3. The other ½ of students who are instructed to listen, rather than speak, are moving away or ducking, or changing paces, as a response to the given circumstances and their partner’s dialogue without interrupting their partner.  

4. Students will keep focus on a single spot on the wall and speak uninterrupted dialogue retaining similar voice inflection or pacing as they used when responding to their scene partner. 

Skills: memory, verbal improvisation, focus, vocabulary integration.
Materials needed: 

White board, markers. (Can use paper and marker) A door or a way to fake an entrance to the space. (Can use a real door)

Preparations:

None- just open space.

Instructions:

(5 minutes) Warm-up:

· Students move about the room at varying paces counting from 1 being the slowest possible movement (buto slow!) to 10 being the fasted movement (running safely). Encourage use of architecture. 
· What character traits do you think a person that moves at this pace might have? What’s a scenario that might make you move at that pace? If _____________was the scenario, what pace would you move at? Let’s come to an agreeable ____ (suggested pace ex. 5)

· While continuing walking around the room, ask several students for their definitions of Tactic and Objectives. Once these words have been defined, ask a student for definition of Action word. Take multiple opinions and ideas.
(15 minutes) Action Words for Breakfast (1)
· Have students meet you by the white board. ASK: What makes a word active versus another word? Name some action words. How do these words compare to just verbs? What words are things you can do TO another person rather than just you yourself doing? Ex. JUMP is a great verb you can do but can you JUMP someone else, without changing the meaning of the word JUMP? Not clearly. Can you TICKLE someone else? Yes! Write them on one side of the board. Then have students name adverbs. Write them on the other side of the board. How do these words compare to tactics? Well, yes, they can be the same!
· Take one volunteer. Ask student: Tell us what you had for breakfast. (He/she does in a normal way) Have he or she choose an action word and an adverb, put them together and use them to tell us what he or she ate for breakfast. For example: If I chose “sweetly surrender” I might gently and with a big smile on my face, batting my eye lashes, get on my knees and open my arms wide as I confess what I ate for breakfast this morning: “SCRAMBLED EGGS and ….toast.” 
· Take other students’ observations about what we saw happening in the performing student as he or she told his or her story. After observations, have the performing student share his or her words.

· Repeat with each student, time permitting. 
Sample Dialogue:
What did you notice different about her interpretation of the action word she used? Which word did you see more clearly than the others? What did she do that changed the way she told us about her breakfast? If you didn’t see the word she chose, what word did you see? Coach the use of the words and repeat.  
Variations: 

-Have them tell a 30 second story on something they did this week and choose three different sets of an action word. They can switch at their leisure or on your signal. 

-Add levels of intensity using action words on a scale of 1-10 to turn up the stakes or intensity of the action being played.

-With two students. Give them a scenario and relationship. They can each choose a different verb and adverb. Observe how the two different action words played in opposition provide compelling contrast to the scene. 

(15 minutes) Partner Plights (2 and 3)

· Split students into half A’s and half B’s. Have them move around the room. While they are moving ask for suggestions of relationship, objectives, and scenarios. Ex. Person A is a student. Person B is a teacher. Person A needs Person B to accept his or her paper even though it’s late otherwise she will fail the class. 
· Have students that are B’s stop moving and raise their hands. Have A’s find a B with their hand raised and begin speaking. B’s cannot interrupt A’s speech but are instructed to move about the room, either toward, or away from A in non-verbal response to A. Ex. A is begging, demanding, etc, that B accept his or her paper. B is moving away, busying his or herself with cleaning up paperwork at her desk or in the imagined classroom.

· End the dialogue and have B’s choose a word combination from the board they think their partner A was using as a tactic to achieve her objective. Ex. B says: My partner was demanding sweetly, tickling viciously, etc. Ask A’s to identify a word combination (verb and adverb) they think they used. 

· This time, have A’s choose a verb and adverb to play and begin the same scenario again, this time actively playing a set of words. Ask B’s to note any differences in the story.
· Repeat with a new scenario, relationships, and objectives. This time Person A stops and holds their hand in the air for B to find them and begin a dialogue. Ex. They are siblings. B will find a Person A and start uninterrupted dialogue to convince A to let them borrow their keys! Please notice, how A’s movements cause B to switch the words he or she is using to get what he or she wants from A. 

Sample Dialogue:

Did you notice if A was more active this time than last time? How many people thought Person A played multiple different action words? Person A, did you find yourself playing words you didn’t choose? Which ones were the strongest in this scenario? Which ones did you mean to use? B’s what new words did you see? Did you notice a shift in the B’s perceived word choice when you moved away from him or her? B’s, what did you notice in your own behavior or generation of dialogue when A moved away from you or towards you? Did it cause you to alter your tone or volume or topic you were using to convince him or her to let you borrow them? How does this alteration of tone and volume relate to words? 

Variation:
- Choose new partners and a new scenario and relationship. As partners, choose two different pairs of words (so two adverbs and two action words paired together appropriately adverb with verb) off the white board. 
- Person B begins dialogue using those combinations of words. When one minute is up, ask Person A to guess which order those words were used. Ex. Did Person B “Fight gently” first and “tickle sweetly” second, or the other way around. 
- Have Person A give their inner dialogue that they didn’t get to express out loud as Person B was talking. Have person A choose what order he or she uses those same words. After one minute have person B guess what order Person A used the words. For added difficulty, have Person A choose all new words rather than just the option of changing the order of the already used words.
(20 minutes) Muscle Memory Monologues (2, 3, and 4)
· Have everyone sit on one side of the room.

· Choose two volunteers to act out about a 2-minute long scene with a new scenario, relationship, and designation of whether A or B is speaking and who is silent but moving about the space in response to the other. When the listener (ex. B) feels the speaker (ex. A) has won their objective, the listener can respond verbally, ending the scene. Ex. Mom and daughter. Mom wants daughter to clean her room before she leaves for the dance. Daughter is rationalizing why she shouldn’t have to clean her room now. 
· Instruct non-performing students to observe what action words and adverbs from that board we think A is using naturally as she responds to B’s behavior and tries to get what she wants from B. 
· After the scene ends, instruct student B (listener) to have a seat and have student A (speaker) re-enter the scene and begin the same monologue but this time after choosing a spot on the wall and delivering it as if that spot is person B and recreate the experience to an imaginary B.  
· Now, have student A choose 3 action words from the board silently, in her mind, and then deliver the same monologue using those three actions. 
· Proceed through as many students are willing and time allows. 
Sample Dialogue:
What words did you see used? Was it clearer what she wanted before she used the words or after? Which time was the most clear? What words were more helpful than others for this scenario? What is something you noticed or remember from it? For the person giving the monologue, once you said it to a spot on the wall, did you find it easier to imagine the person you were talking to since you had just seen he or she moving around in the scene with you? 
Variations: 

-See Person B (the listener’s) inner monologue performed out loud, by switching speakers without switching scenarios. 

-Switch scenarios and speakers each time so that students are each up performing twice but speaking a monologue only once.
(5 minutes) Cool Down:

-Circle time: synthesis, reflection, and ‘I remember’s’. 

Sample Dialogue:
Did you notice people naturally using action words in the effort to get what they wanted? Do you think it’s easier to imagine the person you are speaking to when you did your scene as a monologue after having seen them listening to you when you did it as a scene? How do you think you might be able to recreate that behavior when working on preparing a monologue that is active and exciting to watch? Did you notice the action words seemed to be tools for creating that behavior? Do you think, now knowing your partner’s choices makes it easier to choose action words that fit with your story?

I remember…

1-2-3-HA!
